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ABSTRACT 
 
One of the most important internal factors that influence students’ reading 
comprehension is the students’ foreign language learning anxiety. It will 
negativelly affect students’ reading ability. One of the sources of students’ 
reading anxiety is teaching method. The teachers of reading must use a 
various and interesting method. In this case, scaffolded reading experience is 
used to prove that it is one of the appropriate and interesting metod in 
teaching reading. This study aimed at finding the effectiveness of scaffolded 
reading experience to reduce students’ reading anxiety. For this purpose, the 
experimental research was done to the 60 tenth class students. Quantitative 
finding indicates that scaffolded reading anxiety is an effective method for 
reducing students’ reading anxiety. It is proven by the result of simple 
factorial design ANOVA 2X2. From the result of this research, the reseacher 
may conclude that scaffolded reading experience is an appropriate teaching 
method to reduce students reading anxiety. It can be applied in the reading 
class. By having a low reading anxiety, the students reading achievement 
could be increased optimally.  
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INTRODUCTION 
Reading is one of language skills which must be mastered by all 
students studying English language. The students should have a good ability 
in reading because with reading we can get new word from the text, 
knowledge, information, even culture of other country and with reading we 
can answer the question from a text and understand the text, too. Reading is 
process of understanding meaning from text or written language and the 
interactions between the reader and the text. Reading is a multifaceted 
process involving word recognition, comprehension, fluency, and motivation. 
Reading is the way a person gets information from written letters and 
words. In daily life, people always deal with reading either in formal or in 
non formal situation. Reading is very helpful to increase someone’s 
knowledge because almost all of information and instruction are in written 
form, for instance: education, technology, science, communication, etc. 
According to Heath in Aebersold and Field (1997: 6), reading is a powerful 
activity that covers knowledge, insight, and perspective on readers. For 
students, reading is also very important. Harmer (1998: 68) says that many of 
the students want to be able to read texts in English either for their careers, 
for study purposes or for simply pleasure. Many of us also engage in reading 
that may be quite demanding in educational, professional and occupational 
settings. In these latter settings, a great deal of learning occurs; part of that 
learning requires that we read and interpret informational text in line with the 
tasks that we engage in and the goals that we set (or that are set for us). It 
means that the students also need reading so much especially for their 
academic necessity. They need this skill in order to read and understand the 
ideas and information related to their academic necessity in a written form.  
The aim of teaching for the reader is to comprehend and to react to 
what is written (Brown, 2000:18). In general, the aim of teaching reading is 
to develop the students' ability to read the material, get information and 
understand about text. Since most of the texts or books written in English, it 
is important to teach the students reading English texts. By teaching reading, 
it is expected that every student can have good ability in reading. 
Unfortunately, most of the students do not have good ability in reading 
and comprehending the reading text. Students get difficulties in catching the 
idea and the information from the reading materials. Some students also feel 
lazy when they are asked to do reading. They prefer listening the teachers’ 
explanation (in their mother tounge, not in English as the target language) 
than reading for getting some information from the reading materials. There 
are also some students who feel worry when they are faced to the reading 
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text. There are various factors that may affect the students’ difficulties in 
reading English text. One of them is foreign language learning anxiety.  
In teaching reading, internal factors play important roles. One of the 
most important internal factors that influence students’ reading 
comprehension is the students’ foreign language learning anxiety. Anxiety is 
defined as an abnormal and overwhelming sense of apprehension and fear 
often marked by physiological signs (such as sweating, tension, and increased 
pulse), by doubt concerning the reality and nature of the threat, and by self-
doubt about one’s capacity to cope with it. According to Spielberger in 
Maximilian (2012), anxiety is defined as the subjective feeling of tension, 
apprehension, nervousness, and worry that are experienced by an individual, 
and the heightened activity of the autonomic nervous system that 
accompanies these feelings. Horwitz, Horwitz, and Cope in Saito, Horwitz 
and Garza (1999), defines foreign language anxiety as “a distinct complex of 
self-perceptions, beliefs, feelings, and behaviors related to classroom 
language learning arising from the uniqueness of the language learning 
process”. The essence of foreign language anxiety, according to Horwitz et 
al., is the threat to an individual’s self-concept caused by the inherent 
limitations of communicating in an imperfectly mastered second 
language.Researchers of language anxiety have investigated the possible 
relationship between reading anxiety and language proficiency to identify 
whether reading anxiety might predict language performance and reading 
comprehension (Saito, et al., 1999). According to them, reading is a potential 
source for provoking anxiety in a language classroom and is open to 
investigation since little research has been carried on the relationship between 
foreign language anxiety and foreign language reading anxiety.  
Foreign language reading anxiety is the uncomfortable feeling of 
worry, nervousness, and apprehension when a non native speaker read in 
foreign language. Foreign language reading anxiety is identified as a unique 
type of anxiety. Foreign language reading anxiety is related to but distinct 
from general foreign language anxiety. Foreign language reading anxiety 
exists among foreign language learners and the reading anxiety level varies 
depending on the target languages. Foreign language reading anxiety seems 
to be related to the perceived difficult level of reading material. The students 
naturally perform better on reading comprehension when there is 
noexpectation of a factual knowledge test. In other words, learners with 
higher anxiety levels might comprehend reading texts more poorly. 
According to Kuru-Gonen (2009), three main sources of FL reading 
anxiety were identified through qualitative analyses: the personal factors, the 
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reading text and the reading course. Foreign language reading anxiety can be 
caused by reading course. Kuru-Gonen says that reading is negatively 
affected by the reading teacher and his/her enthusiasm. It is caused by the 
English reading teacher do not try to create a low-anxiety reading atmosphere 
for learners. It can be applied by using an intresting various teaching method 
and technique.  
Since the teaching method in teaching reading becomes one of the 
important factors in this case, the teacher of reading must have a variety of 
methods. There are many teaching methods in teaching reading, one of them 
is Scaffolded reading experience. Scaffolded reading experience isa set of 
pre-reading, during-reading, and post-reading activities specifically designed 
to assist a particular group of students in successfully reading, understanding, 
learning form, and enjoying a particular selection (Graves and Fitzgerald: 
2003:1). Graves and Graves (2003:1) also say that scaffolded reading 
experience is a flexible plan for designing reading lessons for any type of 
text. This method has two parts. The first part, the planning phase, takes into 
consideration the particular group of students doing the reading, the text they 
are reading, and their purpose or purposes for reading it. The second phase, 
the implementation phase, provides a set of pre-reading, during-reading, and 
post-reading options for those particular readers, the selection being read, and 
the purposes of the reading. The strategies which are used in the steps of pre-
reading, during-reading, and post-reading will be various, depending on the 
planning phase which is made before. Scaffolded reading experience offers 
one guide for teachers wishing to help students to develop strategy for their 
reading habits. Scaffolded instruction is the systematic sequencing of 
prompted content, materials, tasks, teacher and peer support to optimize 
learning. There are some advantages in applying this method in teaching 
reading. One of them is scaffolded reading experience can help the students 
to become more independent, strategic and motivated readers. Beside them, 
scaffolded reading experience can be helpful for reducing students’ foreign 
language reading anxiety in learning reading, as the result, the students’ 
reading ability can be improved well. 
Based on the background above, the researcher wants to prove that 
scaffolded reading experience method can be applied for reducing students’ 
foreign language reading anxiety in teaching reading. From the background 
of the study above, the problems is formulated as “can scaffolded reading 
experience methodbe helpful for reducing students’ foreign language reading 
anxiety in learning reading?”. In addition, the objective of this study is to find 
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out whether or not scaffolded reading experiencecan be applied for reducing 
students’ foreign language reading anxiety in teaching reading. 
 
RESEARCH METHODOLOGY 
The result and the data which is analyzed in this research is based on 
the research which is done by the researcher before, entitled “The 
Effectiveness of Scaffolded reading experience to Teach Reading Viewed 
from Students’ Reading Anxiety”. It is an unpublished master degree thesis 
in English education. The research was done in 2012 for the first year 
students of SMKN 6 Surakarta in the academic year of 2011/2012.  
The total number of population is 390 students. The sampling technique 
used in this research is cluster random sampling. According to Fraenkel and 
Wallen (1993: 84), cluster sampling is the selection of groups, or clusters, of 
subjects rather than individuals. They also state that cluster sampling is 
similar to simple random sampling except that groups rather than individuals 
are randomly selected. Then, cluster random sampling is selecting sample of 
clusters randomly. In this case, a classroom is a cluster because it consists of 
individuals (students). The researcher randomly choosed two classes among 
13 classes as the sample of the study. The first class is experimental class 
which is taught by using scaffolded reading experience and another class is 
control class is taught by using direct instruction (as a conventional teaching 
method). The total sample in this research is 60 students.  
The research method used in this research is experimental research. 
Experimental research involves the active manipulation of an independent 
variable to observe changes in the dependent variable. In experimental 
research, the independent variable is frequently manipulated in a condition 
called the experimental or treatment condition. The experiment is the most 
powerful quantitative research method for establishing cause-and-effect 
relationships between two or more variables. Through experimentations, 
cause and effect relationship can be identified. Because of this ability to 
identify caution, the experimental approach has come to represent the 
prototype of scientific method for solving problems. 
This research uses quasi-experimental research design. Quasi 
experiments do not use proper random assignment. In compensation for this, 
other methods are used to increase the reliability and validity of the 
experiment, for example by using a control group. There are two groups in 
this experiment, namely experiment and control group. The experiment class 
is the class that is taught by using scaffolded reading experience method and 
the control class is the class that is taught by using direct instruction method. 
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They were given different treatments. After the treatments, the groups were 
given post-test. This study involves two kinds of variables. The first is 
independent variable; it is experimental. The experimental variable is the 
teaching methods (X). The second variable is students’ reading anxiety as 
dependent variable (Y). 
For getting the data and to measure foreign language reading anxiety, 
in the study, the questionnaire was adopted from Foreign Language Reading 
Anxiety Scale (FLRAS). This questionnaire is in English. To make the 
student easier in filling the questionnaire, it was translated into Bahasa 
Indonesia. The FLRAS questionnaire has been used by some researchers in 
measuring foreign language reading anxiety. The FLRAS, developed by 
Saito, et. al. (1999), had twenty items concerning anxiety while reading 
foreign language texts. The FLRAS inventory used a five-point Likert scale. 
Therefore, its reasonable range went from twenty to one hundred (R=100-
20). As reported by Saito, et. al. (1999), the FLRAS had an overall 
coefficient of r=0.64 (p<0.01). The reported Cronbach alpha of the FLRA 
was 0.86. It means that the FLRAS questionnaire was valid and reliable. 
In this research, the researcher uses a descriptive analysis and 
inferential analysis. Normality and homogeneity test are used before testing 
the hypothesis. Futhermore, to test the research hypothesis, inferential 
analysis is used. Testing hypothesis is conducted in order to manage the 
research data which are in the form of number, so that they can produce a real 
conclusion. It is also used to test whether the hypothesis of the research is 
accepted or rejected.Moreover, to test the hypothesis, the researcher analyzes 
the data by using simple factorial design ANOVA (analysis of variance) and 
tukey test formula. 
 
THE RESULT AND DISCUSSION 
In this research, the students’ scores are distributed into 8 categories: 
(1) The scores of the students who are taught by using Scaffolded reading 
experience(A1); (2) The scores of the students who are taught by using Direct 
instruction (A2); (3) The scores of the students having low reading anxiety 
(B1); (4) The scores of the students having high reading anxiety (B2); (5) The 
scores of the students having low reading anxiety who are taught by using 
Scaffolded reading experience(A1B1); (6) The scores of students having high 
reading anxiety who are taught by using Scaffolded reading 
experience(A1B2); (7) The scores of students having low reading anxiety who 
are taught by using Direct instruction ( A2B1); (8) The scores of students 
having high reading anxiety who are taught by using Direct instruction 
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(A2B2). The descriptive analysis of the data of A1 shows that the scores is 50 
up to 86, the mean is 70.4, the mode is 69.5, the median is 70.59, and the 
standard deviation is 9.25;The descriptive analysis of the data of A2 shows 
that the scores is 48 up to 74, the mean is 64.2, the mode is 67.75, the median 
is 65.5, and the standard deviation is 7.11;The descriptive analysis of the data 
of B1 shows that the scores is 48 up to 86, the mean is 68.93, the mode is 
71.61, the median is 70.06, and the standard deviation is 10.66;The 
descriptive analysis of the data of B2 shows that the scores is 50 up to 74, the 
mean is 65.67, the mode is 66.17, the median is 65.86, and the standard 
deviation is 5.47;The descriptive analysis of the data of A1B1 shows that the 
scores is 70 up to 86, the mean is 71.47, the mode is 82.5, the median is 
78.17, and the standard deviation is 5.38; The descriptive analysis of the data 
of A1B2 shows that the scores is 50 up to 72, the mean is 63.33, the mode is 
65.25, the median is 64.5, and the standard deviation is 3.96; The descriptive 
analysis of the data of A2B1 shows that the scores is 48 up to 72, the mean is 
60.4, the mode is 55.83, the median is 60, and the standard deviation is 7.29; 
And the descriptive analysis of the data of A2B2 shows that the scores is 58 
up to 74, the mean is 68, the mode is 67.21, the median is 67.87, and the 
standard deviation is 44.83.  
After getting the score of all criterions, the normality and the 
homogeneity test must be conducted. Based on the calculation of those tests, 
it is found that the data which are collected in this research are normal and 
homogenos. Therefore, the data can be calculated using ANOVA and tukey 
test to test the hypothesis. The data analysis must be conducted 
systematically in order that the result of the analysis is scientifically 
accepted.After calculating the multifactor ANOVA 2 x 2, the researcher 
describesthe result of hypothesis testingas follows: 
Table 1. The mean scores 
 A1 A2 
 
B1 77.47 60.40 
68.93 
B2 63.33 68.00 
65.67 
 70.40 64.20  
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Table 2. Summary of a 2 x 2 Multifactor Analysis of Variance 
Source of 
variance 
SS Df MS F0 Ft(.05) Meaning 
Between 
columns (stress) 
576.6 1 576.6 16.65 4.016 Significant 
Between rows 
(task) 
160.07 1 160.07 4.62 4.016 Significant 
Columns by 
rows 
(interaction) 
1771.27 1 
1771.2
7 
51.16 4.016 Significant 
Between groups 2507.93 3 835.97    
Within groups 1938.67 56 34.619    
Total 4446.6 59     
Based on the table above, it can be concluded that:  
a. Because Fo between columns (16.65) is higher than Ft (4.016) at 
thelevel of significance =0.05, so the difference between columns is 
significant. Therefore, Ho which states there is no significant 
difference in reading comprehension between the students who are 
taught by using scaffolded reading experience and the students who 
are taught by using direct instruction is rejected. It means that the 
methods which are used in teaching reading to the students differ 
significantly. Because the mean score of A1 (70.40) is higher than that 
of A2 (64.20), it can be concluded that teaching reading using 
scaffolded reading experience is more effective than direct 
instruction.  
b.  Because Fo between rows (4.62) is higher than Ft (4.016) at the level 
of significance  = 0.05, so the difference between rows is significant. 
Therefore, Ho which states there is no significant difference in reading 
comprehension between the students who have low level reading 
anxiety and the students who have high level of reading anxiety is 
rejected. It means that the students having low reading anxiety differ 
significantly from those having high reading anxiety in their reading 
ability. Because the mean score of B1 (68.93) is higher than B2 
(65.67), it can be concluded that the students who have low reading 
anxiety have better reading ability than those who have high reading 
anxiety. 
c. Because Fo interaction (51.16) is higher than Ft (4.016) at the level of 
significance  = 0.05, it means that there is interaction between 
 REDUCING STUDENTS’ READING ANXIETY BY USING 
SCAFFOLDED READING EXPERIENCE 
(Aksendro Maximilian) 
 
9 
LENTERA  
STKIP-PGRI Bandar Lampung, Vol. 1 2015 
 
teaching methods and students’ reading anxiety. Therefore, Ho which 
states there is no interaction between teaching methods and students’ 
reading anxiety in teaching reading is rejected. It can be concluded 
that the effect of teaching methods depends on the degree of reading 
anxiety.  
 
The researcher continued to analyze the data by using Tukey test. The 
summary of Tukey test result is presented below: 
Table 3. The Summary of Tukey Test 
Pair qo qt Meaning Category 
A1 – A2 5.77 2.89 qo > qt Significant 
B1 – B2 3.04 2.89 qo > qt Significant 
A1B1 – A2B1 11.23 3.01 qo > qt Significant 
A1B2 – A2B2 3.07 3.01 qo > qt Significant 
 
a. Because qo between coloums (5.77) is higher than qt at the level of 
significance α = 0.05 (2.89), it means that scaffolded reading experience 
differs significantly from direct instruction to teach reading. Because the 
mean score of A1 (70.40) is higher than A2 (64.20), it can be concluded 
that scaffolded reading experience is more effective than direct instruction. 
b. Because qo between rows (3.04) is higher than qt at the level of 
significance α = 0.05 (2.89), it means that the students who have low 
reading anxiety are significantly different from those who have high 
reading anxiety in their reading ability. Because the mean score of B1 
(68.93) is higher than B2 (65.67), it can be concluded that the students who 
have low reading anxiety have better reading ability than those who have 
high reading anxiety. 
c. Because qo between cells A1B1 and A2B1 (11.23) is higher than qt at the 
level of significance α = 0.05 (3.01), it means that, for the students who 
have low reading anxiety, teaching reading by using scaffolded reading 
experience is significantly different from teaching reading by using direct 
instruction. Because the mean score of A1B1 (77.47) is higher than the one 
of A2B1 (60.40), it can be concluded that scaffolded reading experience is 
more effective than direct Instruction in teaching reading for the students 
who have low reading anxiety. 
d. Because qo between cells A1B2 and A2B2 (3.07) is higher than qt at the 
level of significance α = 0.05 (3.01), it means that, for the students who 
have high reading anxiety, teaching reading by using direct instruction is 
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significantly different from teaching reading by using scaffolded reading 
experience. Because the mean score of A2B2 (68.00) is higher than the one 
of A1B2 (63.33), it can be concluded that direct instruction is more 
effective than scaffolded reading experience in teaching reading for the 
students who have high reading anxiety. 
Based on the finding point (c) and (d), it is known that scaffolded 
reading experience is more effective than direct instruction to teach reading 
for the students who have low reading anxiety, and direct instruction is more 
effective than scaffolded reading experienceto teach reading for the students 
who have high reading anxiety, therefore, it can be concluded that there is an 
interaction between teaching methods and students’ reading anxiety in 
teaching reading. The effectiveness of the methods depends on the degree of 
the students’ reading anxiety. It also can be known that the techniques and 
the activities in scaffolded reading experience are good to reduce and 
minimize the students’ reading anxiety. 
Teaching method which is used by the teacher in the class gives a big 
influence for the success of the teaching and learning process. In teaching and 
learning process, especially in teacing reading, the teacher also needs to use 
suitable method that will make the students comfortable in joining the class. 
Direct instruction can not make the students comfortable because this model 
just focuses on academic content. It can not reduce students’ anxiety. 
Reading anxiety have possible relationship with language proficiency 
to identify whether reading anxiety might predict language performance and 
reading comprehension. The process of reading can be stressful and the 
impact of positive or negative attitudes from the surrounding society can be 
critical. In other words, learners with higher anxiety levels might comprehend 
reading texts more poorly. It can be reduced by applying appropriate teaching 
method in teaching reading. In this case, scaffolded reading experience is one 
of the good and appropriate teaching technique in teaching reading. 
Scaffolded reading experience is effective for students who have low 
level of reading anxiety, because by using scaffolded reading experience the 
teacher is suggested to using structuring lessons which include pre-reading, 
during-reading and post-reading activities as a framework in classroom use. 
The students will be taught by some various and different strategies using in 
pre-reading, during-reading and post-reading activities (Graves and Graves, 
2003:3). The students will be more active and the teacher not only teaches 
academic content but also consider making the students develop their social 
relation with other students. In addition, the students having low reading 
anxiety have better attitudes in joining the teaching and learning process 
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(Saito, 1999). Since the students having low reading anxiety have a better 
attitudes in joining the teaching and learning process, scaffolded reading 
experience method would be more effective for students who have low 
reading anxiety. 
What is scaffolded reading experience? How can scaffolded reading 
experience anxiety reduce the students’ reading anxiety? According to 
Graves and Graves in Irvin (2002), the scaffolded reading experience is 
rooted in notion of scaffolding. Scaffolding is drawn on the work of 
Vygotsky and Rogoff in Irvin (2002), zone of proximity development (ZPD), 
who established the importance of student learning through interaction with 
more knowledgeable others, usually parents or teachers. In the classroom, 
teachers scaffold-instruction allows students to accomplish a task they might 
not be able to accomplish without the additional support. Dornawati (2007: 
54) says that scaffolding is now widely used as a metaphore for the 
temporary supporting structures that assist learners to develop new 
understandings, new concepts and new abilities. Characteristically, 
scaffolding provides high levels of initial support, and gradually reduces this 
as students move towards independent control of thelearning task or text. 
Scaffolding can be any intervention or assistence providing by teachers, 
peers, or tutors to the learners.  
Scaffolded instruction is the systematic sequencing of prompted 
content, materials, tasks, teacher and peer support to optimize learning 
(Dickson, Chard and Simmons in Irvin, 2002). Scaffolding is a process in 
which students are given support until they can apply new skills and 
strategies independently (Rosenshine and Master in Irvin, 2002). When 
students are learning new or difficult tasks, they are given more assistence. 
As they begin to demonstrate tasks mastery, the assistence or support is 
decreased gradually in order to shift the respondibility for learning from the 
teacher to students. Thus, as the students assume more responsibility for their 
learning, the teacher provides less support. 
Graves and Graves (2003:1) suggest that structuring lessons must 
include before reading, during reading and after reading activities as a 
framework in classroom use. According to Graves and Fitzgerald (2003: 1), a 
scaffolded reading experience is a set of pre-reading, during-reading, and 
post-reading activities specifically designed to assist a particular group of 
students in successfully reading, understanding, learning form, and enjoying 
a particular selection. Graves and Graves (2003: 1) also say that scaffolded 
reading experience is a flexible plan that you tailor to a specific situation. It 
has two parts. The first part, the planning phase, takes into consideration the 
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particular group of students doing the reading, the text they are reading, and 
their purpose or purposes for reading it. The second phase, 
theimplementation phase, provides a set of prereading, during-reading, and 
postreading options for those particular readers, the selection being read, and 
the purposes of the reading. Dornawati (2007: 53) states that scaffolded 
reading experience offers one guide for teachers wishing to help students 
develop strategic reading habits. 
The scaffolded reading experience framework presents a flexible plan 
for designing reading lessons for any type of text. As shown in Figure 1, the 
framework has two parts: the Planning Phase and the Implementation Phase 
(Graves and Graves, 2003: 3). 
 
Figure 1. The framework of scaffolded reading experience 
As shown in the figure, the first phase of the scaffolded reading 
experience is the Planning Phase, during which the teachers plan and create 
the entire experience. The second phase is the Implementation Phase, the 
activities for the teacher and the students to engage in as a result of teacher’s 
planning. This two-phase process is a vital feature of the scaffolded reading 
experience in that the planning phase allows the teacher to tailor each 
scaffolded reading experience which created by the teacher to the specific 
situation the teacher faces. Different situations call for different scaffolded 
reading experience. 
In the Planning Phase, the teacher considers the students doing the 
reading, the text they are reading, and the purposes for reading it. In the 
Implementation Phase, the teacher outlines a set of pre-reading, during-
reading, and post-reading options for creating an actual lesson. Because 
different combinations of students, texts, and purposes call for different sorts 
of activities, the activities we suggest differ from one scaffolded reading 
experience to another. 
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As shown in the lower half of the figure, the components of the 
implementation phase are pre-reading, during-reading, and post-reading 
activities. Each of these components serves a different purpose which is 
descibed as: 1) Pre-reading activitiesprepare students to read an upcoming 
selection. They can serve a number of functions, including getting students 
interested in reading the selection, reminding students of things they already 
know that will help them understand and enjoy the selection, and pre-
teaching aspects of the selection that may be difficult. Pre-reading activities 
are particularly important because with adequate preparation the experience 
of reading will be enjoyable, rewarding, and successful; 2) During-reading 
activities include both things that students do themselves as they are reading, 
and things that teachers do to assist them as they are reading (for example, 
students reading silently, teachers reading to them, or students taking notes as 
they read). During-reading activities are very important because they serve to 
make students' experience as they are reading rewarding and productive; 3) 
Post-reading activities provide opportunities for students to synthesize and 
organize information gleaned from the text so that they can understand and 
recall important points. They provide opportunities for students to evaluate 
an author's message, his or her stance in presenting the message, and the 
quality of the text itself. They provide opportunities for you and your 
students to evaluate their understanding of the text. They also provide 
opportunities for students to respond to a text in a variety of waysto reflect on 
the meaning of the text, to compare differing texts and ideas, to imagine 
themselves as one of the characters in the text, to synthesize information 
from different sources, to engage in a variety of creative activities, and to 
apply what they have learned within the classroom walls and to the world 
beyond the classroom. 
The possible pre-reading, during reading, and post-reading components 
of scaffolded reading experience are listed in the following chart. Graves and 
Graves (2003: 4) stress that these are only possiblecomponents of scaffolded 
reading experience. No single scaffolded reading experience would include 
anything like all of these activities: 
1) Pre-reading Activities  
a) Motivating 
b) Activating and Building Background Knowledge 
c) Providing Text-Specific Knowledge 
d) Relating the Reading to Students' Lives 
e) Preteaching Vocabulary 
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f) Preteaching Concepts 
g) Prequestioning, Predicting, and Direction Setting 
2) During reading Activities  
a) Silent Reading 
b) Reading to Students 
c) Guided Reading 
d) Oral Reading by Students  
e) Modifying the Text 
3) Post-reading Activities  
a) Questioning 
b) Discussion  
c) Writing 
d) Drama  
Scaffolded reading experience has been proved successful in helping 
students become more independent, strategic and motivated readers (Graves 
and Graves, 2003). The very positive thing about scaffolded reading 
experience is the activities (pre-reading, during-reading and post-reading) 
engage readers in specific thinking strategies as they encounter texts. These 
offering activities are provided in an interactive and lively total engagement 
and proved best in keeping students on task. The interaction between students 
and reading activities, therefore, is more emphasized and this is conducive to 
build fun reading experience within the students. 
Meanwhile, direct instruction seems satisfy the students having 
highreading anxiety in joining the reading class. They depend on the 
teacher’s explanation to read something.They don’t need to be more active, 
and just wait for their teacher’s translation and explanation to know the 
message of the text. They are passive in joining reading class, and they are 
slower in doing the task. This method would be appropriate if taught to the 
passive, less dominant and less trustworthy students. According to Saito, 
et.al. (1999), people who have high level of foreign language reading anxiety 
can also sometimes be perceived as less trustworthy, less competent, tenser, 
less composed and than their less reticent counterparts. That is why direct 
instruction is supposed to be more effective for the students who have high 
level of reading anxiety toward students’ reading ability. 
Finally, it is concluded that reading methods have an interaction with 
reading anxiety. The students having low reading anxiety is more appropriate 
to be taught by using scaffolded reading experience, while the students 
having high anxiety is more appropriate to be taught by using direct 
instruction. 
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Method plays an important roles in teaching and learning process. 
Teaching methods is one of the aspecs of teaching and learning process that 
needs to be fully considered by the teacher. Good teaching method will 
influence the students’ attitude toward the subject. One of teaching methods 
is scaffolded reading experience. Scaffolded reading experience isa set of 
pre-reading, during-reading, and post-reading activities specifically designed 
to assist a particular group of students in successfully reading, understanding, 
learning form, and enjoying a particular selection (Graves and Fitzgerald: 
2003:1). Graves and Graves (2003:1) also say that scaffolded reading 
experience is a flexible plan for designing reading lessons for any type of 
text. This method has two parts. The first part, the planning phase, takes into 
consideration the particular group of students doing the reading, the text they 
are reading, and their purpose or purposes for reading it. The second phase, 
the implementation phase, provides a set of pre-reading, during-reading, and 
post-reading options for those particular readers, the selection being read, and 
the purposes of the reading. The strategies which are used in the steps of pre-
reading, during-reading, and post-reading will be various, depending on the 
planning phase which is made before. Scaffolded reading experience offers 
one guide for teachers wishing to help students to develop strategy for their 
reading habits. Scaffolded instruction is the systematic sequencing of 
prompted content, materials, tasks, teacher and peer support to optimize 
learning. There are some advantages in applying this technique in teaching 
reading. One of them is scaffolded reading experience can help the students 
to become more independent, strategic and motivated readers (Graves and 
Graves, 2003:1). 
Another teaching method which is usually used by the teacher is 
direct instruction. On the contrary, in direct instruction, the teaching and 
learning process is always monotonus. The activity is teacher centered, so the 
students have lack of opportunities in the classroom. The students just 
become the follower and depend on the teacher during the monotonous 
teaching and learning process and usually work individually. Student activity 
can be mainly passive and the attention span of students may be limited.  
From the explanation above, it can be concluded that scaffolded 
reading experience is more effective than direct instruction to teach reading. 
In teaching and learning process, reading anxiety is very essential. It 
influences the students’ achievement, especially in achieving reading ability. 
Anxiety, as an important affect, might exist in foreign language reading 
process and have an influence on the foreign language reading process and 
performance. Saito, et.al. (1999) states that people who have low level of 
 REDUCING STUDENTS’ READING ANXIETY BY USING 
SCAFFOLDED READING EXPERIENCE 
(Aksendro Maximilian) 
 
16 
LENTERA  
STKIP-PGRI Bandar Lampung, Vol. 1 2015 
 
foreign language reading anxiety might be better in understanding the 
information of the text they are reading. The students having low reading 
anxiety have better attitudes in joining the teaching and learning process. 
Contrary, the students with high levels of anxiety on self-report 
instruments recalled significantly less content on a foreign language reading 
comprehension evaluation than those who have lower levels of anxiety. Liu 
(2008) states that a high level of foreign language reading anxiety may also 
correspondent with communication apprehension, causing individuals to be 
quiter and less willing to read and communicate. People who have high level 
of foreign language reading anxiety can also sometimes be perceived as less 
trustworthy, less competent, tenser, less composed and less dominant than 
their less reticent counterparts (Saito, et.al., 1999). The students who have 
high reading anxiety also tended to experience more off-task, interfering 
thoughts that likely further disrupted the process of reading comprehension 
(Horwirz, 2001:112). The students having high reading anxiety will be more 
difficult in understanding reading text than the the students having low 
reading anxiety.  
That is why the students who have low reading anxiety have higher 
reading ability than the students who have high reading anxiety. From the 
explanation above, it can be concluded that the students who have low 
reading anxiety have better reading achievement than those who have high 
reading anxiety. 
Because the students who have low reading anxiety have better reading 
achievement than those who have high reading anxiety, it is better for the 
teacher to reduce the students reading anxiety. One of the causes of students 
reading anxiety is teaching method. The teacher must try to use appropriate 
and various teaching method in teaching reading to reduce students’ reading 
anxiety.One of anappropriate and various teaching method in teaching 
reading is scaffolded reading experience. This method have some advantages, 
one of them is reducing students’ reading anxiety in learning reading. The 
students will feel happy and enjoy the reading material because the strategies 
used in this method are various. Therefore, it can be said that applying 
scaffolded reading experience can reduce students’ reading anxiety.  
 
CONCLUSION 
Based on the data description analysis, the researcher presents the 
findings as follows: (1) scaffolded reading experience is more effective than 
direct instruction to teach reading; (2) the students who have low reading 
anxiety have better reading skill than the students who have high reading 
 REDUCING STUDENTS’ READING ANXIETY BY USING 
SCAFFOLDED READING EXPERIENCE 
(Aksendro Maximilian) 
 
17 
LENTERA  
STKIP-PGRI Bandar Lampung, Vol. 1 2015 
 
anxiety; (3) there is an interaction effect between teaching methods and 
students’ reading anxiety on the students’ reading ability. Based on the 
research findings, the conclusion is that scaffolded reading experience is an 
effective teaching method to reduce students’ reading anxiety in teaching 
reading. The researcher has proven that scaffolded reading experience 
method can be applied for reducing students’ foreign language reading 
anxiety in teaching reading. 
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